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PROJECT HISTORY 

In 2005, Just Communities (then known as The National Conference for Community and Justice of 
California’s Central Coast) launched an innovative partnership with the Santa Barbara Unified School 
District (SBUSD) to address the long standing gap in academic opportunity and achievement between 
White students and Latino students. During the 2004/2005 school year, the “Achievement Gap” in 
the District had received coverage in the local press and a group of Latino community organizations 
held a series of meetings with SBUSD administrators to discuss how the District would address this 
gap. The community organizations recommended SBUSD work with Just Communities to pilot an 
intensive process designed to help educators address long-standing gaps in educational opportunity 
and outcomes by addressing institutional racism.  Just Communities delivered its first Institute for 
Equity in Education (IEE) in July of 2005.  
 
IEE is a 4.5-day residential program designed to develop a critical mass of educational stakeholders 
who understood the link between institutional racism and gaps in educational opportunities and 
outcomes and who possessed the knowledge and skills to address these gaps by leading change efforts 
at the individual, school, and district levels.  SBUSD’s point person for the initiative at that time was 
Michael Gonzalez, Director of Compliance & Categorical Programs.  Mr. Gonzalez had stated that 
SBUSD had made “little to no progress” in narrowing the gap or in improving academic outcomes for 
Latino students over the “past several decades.”  When Just Communities was asked if IEE and its 
year-round follow-up activities (Parent Involvement through Dialogue and Action for parents, the 
CommUnity Leadership Institute for students, customized professional development and coaching for 
all stakeholder groups, and convening community partners for additional support) could create 
meaningful change, we stated that SBUSD would see immediate changes in the attitudes and 
behaviors of the IEE participants and changes in academic indicators within 5-8 years. 
 

EVALUATION RATIONALE  

In the spring of 2012, when Davis Hayden (who at that time served as the Director of Research, 
Evaluation and Technology for SBUSD) sent us the achievement data for the 2010/11 school year, we 
saw a trend that had been building since we began our work with the SBUSD: significant 
improvement in virtually every academic indicator tracked.   

1528 Chapala Street, Suite 308 Santa Barbara, CA 93101 tel: 805.966.2063 fax: 805.246.1566 e: info@just-communities.org  just-communities.org 

 

“Just Communities accelerated change through its IEE and 
supplementary programming at Dos Pueblos High School, La Colina Junior 
High, and McKinley Elementary to different degrees. Each had facets of leadership 
support, common language, community resource engagement, and critical mass for 
change. This pilot study’s triangulation of policy, process, and achievement 
indicators along the theory of change are evidence that Just Communities 
made a measurable contribution to Latino Student Achievement between 
the 2007/2008 and 2011/2012 school years…”     
 

Rubayi Srivastava & Michelle Enriquez,  
Contribution Analysis: A Pilot Study, September 2013, pg. 7. 
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Specifically, the data revealed the following: 

 A 43% increase in English Language Arts (ELA) proficiency on 
National Standards at the elementary level. 

 A 27% increase in Math proficiency on National Standards at the 
elementary level. 

 A 70 point increase in elementary school level Academic 
Performance Index (API) scores. 

 A 56% increase in ELA proficiency on National Standards at the 
secondary level.  

 A 50% increase in math proficiency on National Standards at the 
secondary level. 

 An 85 point increase in secondary level API growth scores. 

 A 55% increase in ELA CA High School Exit Exam (CAHSEE) scores. 

 A 41% increase in Math CAHSEE scores. 

 A 101% increase in participation in the high rigor Academy programs. 

In addition, according to Davis Hayden, three schools saw the greatest achievement gains between 

2005 and 2012: Dos Pueblos High School, La Colina Jr. High School, and McKinley Elementary 

School.  These are also the three schools in which Just Communities was most active during this time.  

Dos Pueblos High School in particular achieved impressive gains including increases in the numbers 

of Latino students enrolling in honors classes and the rates of 

reclassification of students from English Learner to English Proficient.  

They also saw the following trends between the 2011/12 school year and 

the 2012/13 school year, on the California Standards Test (CST) ELA 

scores for key subgroups: 

 Hispanic/Latino scores increased by 15% 

 Socio-Economic Disadvantaged scores increased by 20% 

 Special Education scores increased by 40% 
 
Thus, after decades of little to no improvement, SBUSD achieved impressive gains in 
Latino achievement and a narrowing of the achievement gap within the first five years 
of its partnership with Just Communities.  Based on these results, and with the generous 
support of the James S. Bower Foundation and the Santa Barbara Foundation, Just Communities 
hired an independent evaluation team to determine whether or not our work contributed to the 
academic gains in these schools and might suggest a contribution to the District’s overall gains. 
 
EVALUATION FINDINGS 

The attached report details the findings of evaluators Rubayi Srivastava and Michelle Enriquez. Their 
study demonstrates that “Just Communities made a measurable contribution to Latino 
Student Achievement...” (pg. 7).  The accompanying storyboards tell the story of five specific 
change initiatives that grew out of Just Communities’ work.  Both the report and the story boards 
detail the specific strategies and processes that allowed Just Communities to accelerate achievement 
gains in SBUSD, including: 

 Introspection: IEE offers an opportunity for introspection that allows educators to analyze and 
change their attitudes and practice. 

“IEE was more introspective and change of mind-set and that was the heavy lifting for folks. 
That is a big piece, the human piece, just to be able to reflect.” (Emilio Handall, Assistant 
Superintendent for Elementary Education / attended IEE as Principal of McKinley Elementary School) 

“If this program 
didn’t exist THIS 
would not have 
happened.”   

 Tarek Azzam, Evaluator, 

Claremont College 

 

“I firmly believe that we 
would not have made 
these achievement gains 
without the work of Just 
Communities and the 
Institute for Equity in 
Education.  The fact is, 
despite good intentions, 
we had never made 
them before. I believe we 
needed the guidance and 
training that Just 
Communities provided.”   

 Annette Cordero, 

SBUSD School Board 

Member 2004-2012 
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 Sense of Urgency:  IEE develops a “deep sense of urgency about the achievement gap…about 
improving learning” and about addressing racism as a strategy to improve outcomes for Latino 
students. 

“Just Communities was the spark that started the fire for all this work and helped us along in a 
way that you would hope any organization would and it was never about them and it was 
always about the kids and the schools.”  (Ryan Gleason, Assistant Principal, Dos Pueblos High School) 

 Critical Mass: IEE develops a critical mass of leaders working for change in behavior and policy 

“Teachers were frustrated by performance. For the first 3-4 years of IEE a lot of the staff 
members went.  By having more people attend, the culture began to evolve with the critical 
mass. Change became more accessible at the school level.”  (Lito Garcia, Principal,  
Santa Barbara Jr. High School, speaking of his time as Assistant Principal at La Colina Jr. High School) 

 Common Language: IEE “provides a common language and frameworks for talking about the 
issues facing Latino student achievement” and about racism in productive ways  

“Part of how I developed the systems is through Just Communities and IEE. The vision is about 
Ubuntu.  Ubuntu means I am because you are, you are because I am, we are one.”  (David Ortiz, 
Principal, La Colina Jr. High School, talking about how he applied his learning from IEE to lead systems 
change in his school) 

 Infrastructure for Change:  IEE provides an “infrastructure for change” that allows educators 
to act as internal change agents in their schools and District and “produce quantifiable change in 
the achievement gap.” 

“Just Communities had a very constant presence and provided technical support for the 
initiatives. We couldn’t have done it without Just Communities. [Just Communities] gave us the 
voice and the tools and guided us.”  (Linda Guereña, Bilingual Coordinator, Dos Pueblos High School) 

 Evidence-Based: IEE provides “evidence-based practices, case studies, and applied research 
strategies” 

“. . . a lot of focus on instruction and shifting our thinking also to what is good instruction and 
what is rigorous instruction, and having high expectations of students.”   (Daisy Estrada,  
Teacher, McKinley Elementary School, Talking about how her school has applied their IEE learning) 

 
We hope you enjoy reading this report and the accompanying materials.  If you have questions or 
would like more information about Just Communities’ efforts to promote equity and excellence in 
education, please contact Jarrod Schwartz at jschwartz@just-communities.org or (805) 966-2063. 
 
Thank you, 

 
Jarrod Schwartz 
Executive Director  
 
Attachments: 

 Contribution Analysis: A Pilot Study, September 2013. Rubayi Srivastava & Michelle Enriquez 

 Contribution Analysis Storyboards 

mailto:jschwartz@just-communities.org
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Executive Summary 

The Contribution Analysis Pilot Study was designed to create an evaluation framework to capture the 
contribution of Just Communities Central Coast toward the narrowing of the Academic Opportunity & 
Achievement Gap1 between Latino and White students in the Santa Barbara Unified School District. The pilot 
study was conducted for Just Communities Central Coast‟s Institute for Equity in Education (IEE) program in 
three selected schools: Dos Pueblos High School, La Colina Junior High, and McKinley Elementary. 

Over the past 8 years, the Latino-White achievement gap has narrowed significantly due to the combined 
efforts of different groups working toward this shared goal. While these combined efforts are necessary to 
address this complex problem, the multitude of approaches and sheer number of organizations involved make 
it difficult to distinguish between the contributions made by a single group in a way that is meaningful, 
rigorous, and convincing to donors and stakeholders. To tell the story of Just Communities' impact on the 
Latino-White achievement gap in the Santa Barbara Unified School District (SBUSD), we designed a 
Contribution Analysis (CA) Pilot Study, utilizing a rigorous, mixed-methods approach that included Outcome 
Mapping (OM), the Logical Framework Approach (LFA), the Relevant Explanation Finder (REF), and a 
longitudinal triangulation of 1) quantitative outcome indicators, 2) qualitative process interviews, and 3) 
programmatic changes. Three schools were selected to exemplify the types of contribution, to identify 
indicators, and address challenges that would arise during evaluation processes. The changes in student 
achievement, measured in test scores, participation, and other nationally adopted indicators were then linked to 
changes in the institution, activated by Just Communities Central Coast and its Institute for Equity in 
Education (IEE) program. 

Just Communities’ Institute for Equity in Education (IEE) is a comprehensive program designed to eliminate gaps in 
educational opportunity and achievement (as well as other disparities) in our educational system.  The Institute is 
grounded in the belief that confronting educational disparities through race-conscious, race-sensitive approaches are the 
primary ways to address the root causes of inequities and narrow the educational achievement gap. The Institute is a 4.5-
day residential workshop for educators in California’s Central Coast.  IEE helps teachers, counselors, administrators, 
parents, and other school and district staff increase their understanding of how race, socio-economic class, and individual 
and system-wide bias affect the learning environment.  IEE enables participants to find true solutions and strategies for 
school reform. It also provides the skills, tools, and resources educators need to make a lasting difference for the benefit of 
all students. IEE is combined with year-round, custom-designed follow-up programs for educators, parents and students 
in order to create a comprehensive school improvement process.2  

Just Communities provides customized professional development trainings and coaching during the Institute 
for Equity in Education (IEE) and after the participants have graduated. IEE is a residential institute designed 
to help educators develop the knowledge, skills, and support they need to create the classroom, school, and 
district conditions that promote academic success for all children. Participants ideally attend in teams of 4-8 
from their school and/or district. Teams include a cross-section of educational roles including administrators, 
teachers, counselors, office staff, support staff, coaches, parents, family liaisons, and others whose roles in any 
form impact the daily experiences of students and their families. We created a framework to measure the 
change in behavior, policy, and ultimately student outcomes. 

We found that the effects of IEE is continuous, complex, non-linear, multidirectional, and in some 
aspects not controllable (i.e. when the work takes place in collaboration with partners). Review of IEE 
curriculum, program strategies, stakeholder engagement methods, and partnership models revealed 
that their IEE workshop and the follow-ups are designed (and continuously updated) around 
evidence-based practices to reduce the achievement gap in the SBUSD. Just Communities applies a 
systemic theory of change, which was built upon in this study to be able to measure the ripple effects 
of their work within the selected school.  

At the end of the IEE workshop, groups of participants draft an action plan for short and long-term goals to 
implement and measure in their designated schools or districts. These action plans were crucial for us to 
identify the challenges within the SBUSD academic system, how they changed, and what was the actual 

                                                           

1 For the purposes of this report, the term Achievement Gap will be used as shorthand for the multiple disparities in educational 

opportunity and outcomes that exist between subgroups of students. 

2 Source: http://www.just-communities.org/ (accessed September 17, 2013) 
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contribution by Just Communities. To roll out the action plans Just Communities provided consultation and 
follow-up workshops to further train graduates, such as the Transitions and Change workshop, or conducted 
place-based curricula for Professional Learning Communities (PLCs) in each school. Some of the schools, such 
as La Colina Junior High, had Just Communities staff train on-site, while others, such as Dos Pueblos High 
school, invited Just Communities staff to help facilitate a group of parents, students, and educators at a 
Transitions & Resistance Workshop about the achievement gap in November 2008, graduates of which then 
formed the Excellence and Equity in Education (EEE) committee. The consultation model for the follow-ups 
with participants implementing their action plans was based on their experience, network resources, and best-
management practices such as the PLCs.  

Evidence-Based Practices: Contribution to Increasing Latino Student Achievement 

The outcomes of the interviews with stakeholders (including IEE participants) revealed the following recurring 
themes throughout the study: 

Introspective 
All participants agree that the immediate outcome from the 4-5 day 
residential trainings has been an introspective one - in self-discovery and 
reflection. Just Communities introduced the concept of “Mirrors & 
Windows” which has now become a phrase used in staff meetings at the 
aforementioned schools. Participants must first reflect on their own 
experiences and connect with the environment that surrounds them and 
the students they serve. This is a reflective process to reflect on cause 
and effect, metacognition, and to promote sense of self-efficacy.3 The 
introspective change is the first step as quoted here in 2011 C.A.R.E.: 
Strategies for Closing the Achievement Gaps, “diversity training and the 
necessary self-reflection and persistent engagement with arising issues 
that follow can result in equitable education opportunities for students 
and significant personal and professional growth for educators.”4 Within 
its curriculum, Just Communities has adopted, executed, and evaluated programming, per evidence-
based practices and systemic change approaches. This became evident in the “story-telling” interviews 
when practitioners were questioned about practice and policy changes.  

The following page has an illustration of the Systemic Change Framework, from the Rubrics Assessment 
Handbook for Urban Schools: Assessing Education for All.5 On the right side you will find the activities by 
Just Communities that cover different aspects of the system that supports student achievement. Although we 
focused on the IEE program in this study, Just Communities‟ other Family and Student focused programs, and 
their partnerships with Parent Project, United Parents-Padres Unidos (UPPU), and Future Leaders of America 
provide systemic support for Latino student achievement. 

  

                                                           

3 Adapted from CREDE Teaching Alive! Foundations of Coaching. (Santa Cruz, CA: Center for Research on Education, Diversity and 
Excellence, 1998) 
4 C.A.R.E.: Strategies for Closing the Achievement Gaps Fourth Edition, 2011, NEA Guide for Educators, url: 
http://www.nea.org/assets/docs/CAREguide2011.pdf 
5 Systemic Change Framework: Rubrics Assessment Handbook, Rubrics for Urban Schools: Assessing Education for All. Source: 
http://niusileadscape.org/ (accessed September 27, 2013) 

IEE was more introspective and 
change of mind-set and that was the 
heavy lifting for folks.  
 
Emilio Handall, Assistant 
Superintendent for Elementary 
Education Santa Barbara 
Unified School District/  
Attended IEE as Principal of 
McKinley Elementary School 

http://niusileadscape.org/
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Critical Mass  
The interviews, literature review, school reports and agreements revealed that change in behavior and 
policy occurred when there was a critical mass of IEE participants involved in the process. It also 
demonstrated „tiers‟ of change occurred per the position held by the participant, i.e. principals and assistant 
principals were able to employ change in a shorter term. This is shown in the supplemental material through 
categorical and cumulative participant graphs alongside the thematic timelines (shown on the storyboards).  

Sense of Urgency 
IEE participants felt a deep sense of urgency about the achievement gap; most of the teachers, 
principals, and other central office administrators with whom they worked exhibited complacency towards the 
issues. Participants wanted to learn how to become catalysts for change at the institutions. Kati Haycock, 
president of The Education Trust in Washington D.C. writes “along with engaging in deep inquiry and 
deliberate action, school leaders must additionally accept responsibility for closing the achievement gap through 
modeling a consistent sense of urgency and agency towards the problem.”6 The sense of urgency about 
improving learning strategies is acute, we see this play out with leaders in all three schools; three IEE 
participants were assistant principals and had moved into the role of principal in the following years and asked 
their teachers to also attend IEE and hosted on-site workshops with Just Communities. Many of these 
participants came from an understanding of the systemic challenge and the underlying issues of the 
achievement gap but developed a sense of urgency after completing the workshop. Just Communities was 
able to support the people moving this work forward. 

 

 

 

A Common Language 
IEE provided a common language and framework in talking about the issues facing Latino student 
achievement. Administrators and educators found that though they understood some of the underlying 
concepts of the achievement gap it was still challenging to share and come to a consensus on the causes or next 
steps with their colleagues. IEE helped participants communicate on the subject without losing 
colleagues to various interpretations of concepts; IEE provided evidence-based practices, case 
studies, and applied research strategies.  It also gave a common language to colleagues who were already 
working in the area and equipped them with strategies and a network of resources through Just Communities. 
They were also able to connect the concept of equity to the achievement gap with their peers. 

In the case study interviews of programs outside of Santa Barbara Unified School District (SBUSD), we found 
they highly valued integration of the concepts of IEE into existing programming designed to increase 
achievement among all students. They also placed importance on Just Communities’ coaching, 
trainings, and policy advocacy after the workshop.  

                                                           

6 Goodlad, John, & Keating, Pamela, eds. (1994). Access to Knowledge: the continuing agenda for our nation's schools. New York: College 
Board. Haycock, Kati. (2002). Closing the achievement gap. Principal, 82(2), 20-23. 

Upon completion of his IEE workshop in 2005, David Ortiz, Principal at La Colina Junior High School committed 
to his action plan to increase the number of Latino student in GATE and honors classes to be truly reflective of the 
entire school‟s demographics. David Ortiz immediately installed “Mirrors and Windows” and the 4 R‟s in his staff 
meetings, along with readings for introspective learning. Per their IEE action plan they held Diversity and 
Equity Committee meetings for three years, which later evolved into an inclusionary concept in all their 
meetings, ending the side dialogue. The data here shows coinciding increase in ELA, Math and API scores 
among Latino students. In his interview, he explained how the first outcome of IEE was self-reflective “part of 
how I developed the systems is through Just Communities and IEE, the vision is ubuntu, ubuntu means „I am 
because you are, you are, you are because I am, we are one‟ ” (interview, 5 March 2013, La Colina Junior High). 
From 2007 to 2012, at all three schools at the Elementary and Secondary district-levels, there was a positive trend in 
Latino achievement on the CST ELA exam. Latino Math scores rose consistently at McKinley and DPHS, but 
decreased consistently at La Colina until 2012 when Latinos at both La Colina and DPHS increased their average 
scores by almost 50 points.  
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Addressing Institutional Racism 

A critical component of IEE is building a dialogue around tracking students. Schools have a tendency of 
placing students in tracking groups to be able to tailor courses to different types of learners. Student of color 
are often over-represented in lower educational tracks when there is an emphasis on sorting by socioeconomics 
and culture. Consequently, Latino students are often wrongly placed into lower tracks based on teachers‟ and 
administrators‟ expectations for students of color. This is one example of how expectations of a race within 
school systems are a form of institutional racism, far from the intended purpose. 7 "Grouping by ability is most 
prevalent in schools having about half their populations composed of white students. The proportion becomes 
relatively low both when whites dominate and when they make up a low percentage of students. This 
observation is consistent with those that claim tracking is de facto racial segregation" (VangderHart, 2006). 

In November 2008, Just Communities provided a 1-day workshop about the Transitions Framework for Dos 
Pueblos High School (DPHS) educators, students, and parents with a focus on “de-tracking.” Over time Just 
Communities also contributed to an increase in piloting of new approaches and strategies such as a 
new criteria for entrance into honors classes and pilot projects with course de-tracking.  

A smaller representation of Latino students in AP and Honors courses further widens the achievement gap and 
college readiness as student miss out of taking more rigorous courses and having the opportunity to prove their 
readiness and prepare for college coursework. Schools must actively identify and reach all qualified students 
regardless of assumptions. Having the course available is insufficient and this is where working with school 
administrators and counselors has become a pivotal point of change through IEE participation.  The workshop 
also encourages the educator network to build a social support mechanism to help navigate through the change 
in rigor in the coursework and classroom environment. 

According to a publication by the Equity Alliance, “achieving equity in student outcomes means having a laser 
focus on, access to, and meaningful participation in rigorous high-quality instruction”. 8  The authors also 
suggest that a notion of continuous examination of “beliefs, attitudes, and practices” will support meaningful 
opportunities for students to participate in their education and learn from instruction. Furthermore, students 
must have the opportunity to learn through being engaged in the instruction. 
 

 

An Infrastructure for Change 
Just Communities is committed to the tenets of professional learning communities, as defined by 
Richard DuFour and Robert Eaker in Professional Learning Communities (1998) and exemplified in Whatever 

                                                           

7 Peter G. VanderHart, “Why do some schools group by ability? Some evidence from the NAEP,” The American Journal of Economics 
and Sociology, Volume 65, Number 2, Blackwell Publishing, April 2006. 
8 Equity Alliance, Examining policies and practices through an equity lens. Source: http://www.icontact-archive.com (accessed September 26, 
2013) 

On March 23rd 2010, SBUSD voted to restructure the secondary GATE program in order to increase access to 
rigorous courses for Latino students. The long awaited GATE restructuring that combined Honors and GATE 
student groups was heavily advocated for by members of Just Communities Central Coast (JCCC). The outcome was 
the creation of an inclusive Honors Program, which included the restructuring of the GATE Program in secondary 
schools. Just Communities‟ role was primarily in community organizing. They provided consultation to the district 
and most effectively helped mobilize local parents, students, educators, and community organizations in support of 
the proposed restructure of the secondary GATE and Honors programs. The community mobilization campaign 

was a collaboration with the other members of the Latino Engagement Collaborative, especially United Parents-
Padres Unidos (UPPU). The collaborative nature of the campaign was critical to its success. Participation in 

advanced courses is an indication that students are being held to high expectations and are being given the 
opportunity to engage in challenging coursework. Students that take Honors or GATE courses, are enrolled Algebra 
I in 7th or 8th grade, and are able to participate in advanced courses with their peers are more competitive for college 
admissions. Latino participationin Honors courses?at Dos Pueblos increased by almost 10% between 2007-2012, 
with the steepest incline between 2011 and 2012. This last year of growth accounted for 5% of that increase.  
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It Takes (DuFour, DuFour, Eaker, & Karhanek, 2004).9 To sustain change in learning communities it must be 
done by and for the people involved and illustrate that although a program can influence outcomes, it cannot 
control them because the ultimate responsibility rests with the people affected. To be able to prove that there 
was a change in behavior, followed by policy and achievement, we derived a concise theory of change; the 
assumptions in the study was that there was a postulated theory of change, the activities of the program were 
implemented, the theory of change is supported by evidence, and other influencing factors have been assessed 
& accounted for. The theory of change began from the time of participation in IEE - the impact began as 
introspective, followed by in-group, and then institutional. This is significant to be able to understand and 
properly pinpoint the time of implementation of evidence-based strategies and contribution to the quantifiable 
change in the achievement gap. The role/position of the participant was also relevant to be able to leverage 
change in a given time. 

The work of researchers like Dr. Belinda Williams, nationally-known cognitive psychologist, author, editor, 
speaker, and critic of the education system in the United States for more than 35 years - focused on the need to 
move beyond the restructuring of schools to the “re-culturing” of education.10 If programs to mitigate the 
achievement gap are introduced in a fragmented way, what you will typically find is only slight and short-term 
improvements in student achievement.   

 

 

Summary Conclusion 
Just Communities accelerated change through its IEE and supplementary programming at Dos 
Pueblos High School, La Colina Junior High, and McKinley Elementary to different degrees. Each 
had facets of leadership support, common language, community resource engagement, and critical 
mass for change. This pilot study’s triangulation of policy, process, and achievement indicators along 
the theory of change are evidence that Just Communities made a measurable contribution to Latino 
Student Achievement between 2007/08 and 2011/12 school years in McKinley Elementary, La Colina 
Junior High, and Dos Pueblos High School. Some of the long-term outcomes from recent 
programming are yet to be measured, as are the many ripple-effects of their work. 

Though the achievement gap has been on the national agenda, Just Communities has derived programming for 
systemic implementation of strategies through community needs assessment, their evidence-based 
programming, and increasing reach with their partner organizations. 

 

                                                           

9 DuFour, R., & Eaker, R. (1998). Professional learning communities. Bloomington, IN: Solution Tree and DuFour, R., DuFour, R., Eaker, 
R., & Karhanek, G. (2004). Whatever it takes: How professional learning communities respond when kids don't learn. Bloomington, IN: 
Solution Tree 
10 Bonnie Benard, “Turnaround Teachers and Schools” in Belinda Williams, Ed., Closing the Achievement Gap: A Vision for Changing 
Beliefs and Practices, 2nd Edition (Alexandria, VA: ASCD, 2003). 

Just Communities’ IEE workshops and follow-ups were evidence-based practices tested and adopted 
across the nation. Over the years, the right combination of students, parents, educators, and partner organizations 
eventually led to the formation of the Equity and Excellence in Education (EEE) Committee at Dos Pueblos High 
School. The convergence of United Parents/Padres Unidos (UPPU) priorities with Dos Pueblos High School, 
Parent Project, and Family Dialogues at Just Communities led to the Latino Achievement Summit in 2010. McKinley 
Elementary School, Santa Barbara Junior High School, and Dos Pueblos High School were the primary focus of the 
summit dubbed “Re-envisioning Education for All: Summit for the Academic Achievement of Latino Youth.” The 
summit produced eight (8) recommendations, including changes in curriculum and policy adjustment, highlighting 
the need to address the EL reclassification process and outcomes. During the summit, officials from all three schools 
focused in on eight factors they believe will help close the Latino achievement gap: college preparedness, parent 
involvement, cultural proficiency and representation, relevant curriculum, eliminating institutional racism, parent and 
early childhood education, school reform, and student motivation. Approved by the Board of Education on 
December 4, 2012, all eight (8) priority areas were included in the Santa Barbara Unified School District 2012-15 
Strategic Plan. 

http://www.sbunified.org/districtwp/wp-content/uploads/2013/03/2012_Strategic_Plan.pdf
http://www.sbunified.org/districtwp/wp-content/uploads/2013/03/2012_Strategic_Plan.pdf

